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FIRST LANGUAGE CHINESE

Paper 0509/12

Reading, Directed Writing and
Classical Chinese

Key messages

Candidates need to demonstrate a good level of reading comprehension in both modern and classical
Chinese. They also need to show their linguistic competence when writing, to produce well-organised,
effective responses.

Candidates should aim to attempt every question; leaving blank spaces offers no chance of scoring a mark.

In all parts of the paper candidates need to ensure that they spend time reading the questions carefully and
making sure they understand exactly what is being asked. They are also advised to spend time proofreading
their responses to check for any mistakes or technical errors.

In order to do well in Section 1, candidates should:

e read each question carefully to identify exactly what is being asked, highlighting the keywords/phrases
in each question such as ‘feeling’, ‘attitude’, ‘reflection’, ‘views’, ‘from the original text’ and ‘based on the
whole passage’ etc. This will help candidates focus on the specific requirements of the question.

e understand how to recognise implied meaning, as well as explicit meaning to answer questions.
interpret, analyse and evaluate ideas and opinions as well as facts.
be able to discuss and analyse how authors achieve effects or use language to influence the reader,
including specific techniques such as metaphor and descriptive language.

e pay attention to the mark allocation to ensure that they develop their answers fully enough to score all
available marks.

e aim to write short, concise and precise answers and eliminate any extra material which could invalidate
an otherwise correct answer.

In order to do well in Section 2, candidates should:

¢ make a plan before writing the essay to help ensure it is well-structured.

e read the task carefully to ensure that all elements of the task have been understood.

select relevant facts, ideas and opinions from passages 2 and 3, developing, evaluating or analysing the
chosen content.

respond using ideas rooted in the passages, rather than personal experience or anecdotes.

consider the audience and purpose of the piece and write in an appropriate register.

structure arguments logically and link ideas with appropriate connectives.

use complex sentences and varied and precise vocabulary.

In order to do well in Section 3, candidates should:

be able to translate classical language into modern words.

know the basic function words in classical texts.

read each question carefully to identify exactly what is being asked.

be able to conclude what insight the classical texts bring to a modern audience.

General comments

Most candidates demonstrated a sound level of understanding of the texts and attempted all the questions.
They appeared to be familiar with the format of the paper and understood the requirements of the questions.
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In general, candidates this year performed better in Question 1 and Question 2 than they did in
Question 3.

Questions requiring candidates to cite information or find explicit answers from the passages were generally
done well, while questions needing deeper analysis or those which required them to deduce information from
clues given in the texts sometimes challenged even the most able candidates. In the exercises which
required short written answers, the best responses were those which were concise and focused on the
precise piece of information required to answer the question.

In Question 1, most candidates performed well and showed good comprehension skills. They were able to
score highly in the questions which tested explicit meaning, or straightforward ideas and opinions. The
strongest candidates showed thorough understanding of the questions and texts and great skills of analysis
and summary, with many using clear and well-chosen language. In some cases, there was also evidence of
questions being misunderstood. Some candidates would have benefited from greater familiarity with
keywords used in the questions such as ‘& &', S, “SH’, R 7|’

The questions which asked candidates to explain why the author had chosen to use particular words or
phrases in the passage or what effect using those items of vocabulary had on the reader were found to be
the most difficult in Question 1. Whilst some candidates could competently discuss the use of metaphor or
the function of descriptive language and the effects these have on the reader, others seemed less secure in
this area. This meant that in many cases not all of the available marks could be awarded.

In Question 2, the Direct Writing task, the general standard of this year’s performance was positive and
satisfactory. Most candidates showed good writing skills, paying attention to the audience and purpose
stated in the question in order to produce a response using an appropriate tone and register. Many
candidates were able to identify relevant points from both passages to answer all parts of the questions. The
strongest responses successfully developed and evaluated the chosen points in a way that clearly fulfilled all
elements of the task and presented a well-organised article. Weaker responses were often characterised by
the following: either the production of a straightforward summary of the ideas expressed in the passages
without going on to develop or analyse them fully, or a response which did not use ideas and opinions rooted
in the passages but instead used their own personal experience or knowledge. Candidates need to ensure
that they read the task carefully, as some limited the marks that could be awarded by not completing all the
necessary elements. Candidates should also be advised to devote a small amount of time to planning before
they start to write in order to ensure their responses are organised and coherent.

Candidates’ performance varied in Question 3. Stronger candidates demonstrated a high level of knowledge
of classical Chinese. Weaker candidates appeared to struggle to correctly comprehend the original text, with
the weakest making no attempt to answer the questions at all. It is recommended that candidates should
have more opportunities to read a wide range of classical texts while preparing for this course, so that they
become more confident in dealing with the meaning of words and sentences in the unseen texts.

Comments on specific questions

Section 1
Question 1

(a) Most candidates responded well and were able to identify the two points showing Lao Cao’ s
attitude towards his job. Candidates are reminded to pay attention to the mark allocation to ensure
that they develop their answers fully enough to score all available marks.

(b) This question was very well handled by the majority of candidates who were able to analyse what
kind of feeling Lao Cao’s reaction to the new pennant revealed about him.

(c) This was another very well answered question. The majority of candidates could successfully
recognise Xiaodong’s initial indifferent attitude about the arrival of his grandfather.

(d) This question assessed candidates’ ability to analyse and understand implicit meaning in context.
Candidates were required to compare the volume of Xiaodong’s and Lao Cao’s TV viewing and
analyse the purpose of the author in these descriptions. It was answered well by most candidates,
who successfully noted that Xiaodong turned the volume up to be very loud to hide the
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awkwardness between him and his grandfather or to show that he was not interested in his
grandfather’s feelings. Lao Cao turned the TV down to be almost silent to respect his grandson’s
feelings or to show he was afraid of disturbing his grandson. Some candidates only mentioned how
Xiaodong behaved in their answer and so limited themselves to 1 mark.

(e) This question required a high level of comprehension and interpretation skills. Candidates
performed very well in this question with most answering both Lao Cao’s hope and fear that the
door would suddenly open.

(f) Candidates generally struggled to include all three emotions shown by the grandfather at the dinner
table. Candidates with strong analytical and interpretive skills performed well and explained, using
the line from the text ‘I did not expect that’, that the grandfather Lao Cao was surprised. They could
tell he was embarrassed when the text said ‘he sardonically asked tomorrow for a change’ and that
he felt confused or lost from the description in the text ‘his eyes were blank’. Most candidates were
able to identify the emotions ‘confused or lost’ to gain one mark.

(9) This global reading comprehension question tested candidates’ ability to analyse and summarise,
which proved to be challenging to many candidates with most scoring 2 out of 3 marks. Only the
most capable candidates achieved full marks by identifying and summarising in what aspects Lao
Cao was like a guest in his son’s house. Candidates were encouraged to identify the right
examples from the text and then use their own words to summarise.

(h) This question tested candidates’ ability to understand how the author used language to achieve
effects and influence readers. Candidates needed to interpret what the underlined words/phrases
meant in the context or what the author wanted to illustrate in using them. Most questions were
worth 2 marks, and so two distinct points were needed to answer those questions.

(i) Many candidates managed to gain 1 mark by answering Lao Cao went to his son’s house
straightaway after receiving his son’s call. The best responses also interpreted the implied meaning
that Lao Cao took great care of his son’s family.

(ii) Most candidates gained the first mark by explaining that Xiaodong and his grandfather were
pretending the TV programme was good. The most able candidates also explained that Xiaodong
and his grandfather tried to cover up the embarrassment of not having anything to say.

(iii)  This was a well answered question. Most candidates were able to respond that the door was shut
very hard, indicating Xiaodong was not happy with Lao Cao.

(iv) The majority of candidates answered this question with great success, showing excellent
comprehension sKills.

(v)  Avaried performance was seen in this question, suggesting that candidates had mixed levels of
comprehension and language competence. Most candidates were able to interpret ‘o7 & i /& &% 49
B4+ meaning the living room was very quiet. Only a small number of capable candidates with a
high level of analysis and inference skills managed to score the second mark of ‘showing Lao Cao
was feeling lonely or unsettled’.

Section 2
Question 2

Candidates were required to write an article for the school newspaper about ‘The Way We Eat’ based on the
information given from the two passages. The article needed to use the ideas from passages 2 and 3 and
develop them relevantly to cover the three areas of the question. In order to reach the highest marking
bands, candidates needed to ensure they had addressed all aspects of the question, supporting their ideas
with details from the passages and producing a well organised and carefully structured article. Candidates
should take note that this article would be shown on the school newspaper and write in an appropriate tone
and style for the purpose, using suitable vocabulary.
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Reading
In general, candidates performed well in this question.

Candidates demonstrated a good understanding of the passages and were able to use the ideas in the texts
to cover the three areas outlined in the question. Many candidates were awarded marks for reading in the
top three levels, showing awareness of the need to fulfil all elements of the task. They referred to the
changes in modern diets and ways of eating, the reasons for those changes and how to fundamentally
change the way people eat currently.

The strongest responses which obtained 12/13 marks showed excellent comprehension skills and an ability
to select a wide range of facts, ideas and opinions from both passages, developing and evaluating them to
complete the task.

Some responses presented a clear progression of ideas relating to the three areas of the question, but had a
tendency to elaborate excessively on a small number of points from the texts, rather than offering a broader
range of supporting evidence. In general, the first two elements of the task were answered more
successfully. In completing the answer of the third bullet point of the task, some responses did not provide
enough relevant ideas to fulfil the task.

Some weaker responses did not score well for reading and could have been improved with more careful
reading of the question and instructions. Such responses often developed their claims based on their own
experience or personal views rather than using content from the passages.

Writing

Most candidates were able to provide a well-organised response, using connectives effectively to create a
fluent piece and using precise language throughout their writing. Many responses were written within the
guidelines given for length. Overly long responses are not encouraged as these tend to result in less focused
writing.

The top marks in writing were awarded to candidates who used their own language to carefully structure their
answers with consistently well chosen and precise vocabulary and who wrote in an appropriate tone for the
audience.

Responses which relied on considerable lifting of materials from the texts without reorganising the ideas or
paraphrasing the language often resulted in an ineffective or unconvincing answer and therefore did not
score highly for writing. Some weaker responses were characterised by an absence of good and powerful
connectives or contained incorrectly written characters; others needed a better awareness of audience and
purpose to ensure the writing was of an appropriate style.

Section 3
Question 3

Overall, candidates demonstrated a reasonable level of understanding of the classical passage, coping
generally well with some questions in this section. A range of performance was seen in which some
candidates confidently understood the classical Chinese and were able to supply answers in modern
Chinese with equivalent meaning; others appeared to struggle to correctly comprehend the original text. It
would undoubtedly be beneficial for candidates to be exposed to a range of classical texts while learning, so
that they feel comfortable dealing with unseen texts in the assessment.

(a) This question required candidates to identify the author’s attitude towards childlike innocence. Most
candidates showed good understanding of the text and answered the question successfully.

(b) Candidates were required to explain ‘In terms of time, in which three stages the author illustrates
the reasons why people lose their childlike innocence’. Most candidates were able to identify the
right parts of the text for the answers, but needed to pay attention to the key words ‘in terms of
time’ in the question to gain the marks. Candidates are strongly encouraged to read the questions
carefully before answering.
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(i) and (ii): a variety of performance was seen among the responses to these two questions testing
candidates’ understanding of what the functional word ‘.’ refer to. Many candidates showed good
understanding of Z in both sentences; some only gained 1 mark by answering the first 2 correctly.

This question tested candidates’ comprehension skills to analyse what the author wanted to
illustrate by citing the example of ancient saints. The candidates’ performance on this question was
varied. Some capable candidates were able to point out that the author used examples of ancient
saints to exemplify that reading more books and understanding righteousness could also preserve
the childlike innocence.

Many candidates were successful in identifying which underlined word indicated the reason,
showing good understanding of the functional word ‘VA’.

This question required candidates to explain the meaning of the underlined words in modern
Chinese and it proved to be challenging to many. The highest scoring candidates showed
familiarity with commonly used vocabulary in classical Chinese. Weaker responses often contained
several alternative answers, sometimes contradicting each other, which could gain no credit.
Candidates with less confidence are encouraged to make an attempt to answer the questions.

A large number of candidates found it challenging to translate ‘2%’ into modern Chinese.

The majority of candidates responded very well with the correct answer ‘ £ #=’ or ‘4 k4%’ In a few
instances, candidates interpreted it as ‘% #=’, which could not gain a mark.

This question was generally well handled and most candidates were successful in explaining the
meaning of '¥. Candidates who interpreted it as #f & could not gain a mark.

Some candidates responded to this word reasonably well by translating ‘B’ to ‘A k’, /& &X', some
common mistakes for this word were translating ‘B’ to ‘& X.
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FIRST LANGUAGE CHINESE

Paper 0509/13

Reading, Directed Writing and
Classical Chinese

Key messages

Candidates need to demonstrate a good level of reading comprehension in both modern and classical
Chinese. They also need to show their linguistic competence when writing, producing well-organised,
effective responses.

Candidates should aim to attempt every question; leaving blank spaces offers no chance of scoring a mark.

In all parts of the paper candidates need to ensure that they spend time reading the questions carefully and
making sure they understand exactly what is being asked. They are also advised to spend time proofreading
their responses to check for any mistakes or technical errors.

In order to do well in Section 1, candidates should:

e read each question carefully to identify exactly what is being asked, highlighting the keywords/phrases
in each question such as ‘feeling’, ‘attitude’, ‘reflection’, ‘views’, ‘from the original text’ and ‘based on the
whole passage’ etc. This will help candidates focus on the specific requirements of the question.

e understand how to recognise implied meaning, as well as explicit meaning to answer questions.
interpret, analyse and evaluate ideas and opinions as well as facts.
be able to discuss and analyse how authors achieve effects or use language to influence the reader,
including specific techniques such as metaphor and descriptive language.

e pay attention to the mark allocation to ensure that they develop their answers fully enough to score all
available marks.

e aim to write short, concise and precise answers and eliminate any extra material which could invalidate
an otherwise correct answer.

In order to do well in Section 2, candidates should:

¢ make a plan before writing the essay to help ensure it is well-structured.

e read the task carefully to ensure that all elements of the task have been understood.

select relevant facts, ideas and opinions from passages 2 and 3, developing, evaluating or analysing the
chosen content.

respond using ideas rooted in the passages, rather than personal experience or anecdotes.

consider the audience and purpose of the piece and write in an appropriate register.

structure arguments logically and link ideas with appropriate connectives.

use complex sentences and varied and precise vocabulary.

In order to do well in Section 3, candidates should:

be able to translate classical language into modern words.

know the basic function words in classical texts.

read each question carefully to identify exactly what is being asked.

be able to conclude what insight the classical texts bring to a modern audience.

General comments

Most candidates demonstrated a good level of understanding of the texts and attempted all the questions.
They appeared to be familiar with the format of the paper and understood the requirements of the questions.
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In general, candidates this year performed better in Question 1 and Question 2 than they did in Question
3.

Questions requiring candidates to cite information or find explicit answers from the passages were generally
done well, while questions needing deeper analysis or those which required them to deduce information from
clues given in the texts sometimes challenged even the most able candidates. In the exercises which
required short written answers, the best responses were those which were concise and focused on the
precise piece of information required to answer the question.

In Question 1, most candidates performed well and showed good comprehension skills. They were able to
score highly in the questions which tested explicit meaning, or straightforward ideas and opinions. The
strongest candidates showed thorough understanding of the questions and texts and great skills of analysis
and summary, with many using clear and well-chosen language. In some cases, there was also evidence of
questions being misunderstood. Some candidates would have benefited from greater familiarity with
keywords used in the questions such as ‘&M, ‘B E’, "SI, ‘Suts’.

The questions which asked candidates to explain why the author had chosen to use particular words or
phrases in the passage or what effect using those items of vocabulary had on the reader were found to be
the most difficult in Question 1. Whilst some candidates could competently discuss the use of metaphor or
the function of descriptive language and the effects these have on the reader, others seemed less secure in
this area. This meant that in many cases not all of the available marks could be awarded.

In Question 2, the Direct Writing task, the general standard of this year’s performance was positive and
satisfactory. Most candidates showed good writing skills, paying attention to the audience and purpose
stated in the question in order to produce a response using an appropriate tone and register. Many
candidates were able to identify relevant points from both passages to answer all parts of the questions. The
strongest responses successfully developed and evaluated the chosen points in a way that clearly fulfilled all
elements of the task and presented a well-organised article. Weaker responses were often characterised by
the following: either the production of a straightforward summary of the ideas expressed in the passages
without going on to develop or analyse them fully, or a response which did not use ideas and opinions rooted
in the passages but instead used their own personal experience or knowledge. Candidates need to ensure
that they read the task carefully, as some limited the marks that could be awarded by not completing all the
necessary elements. Candidates should also be advised to devote a small amount of time to planning before
they start to write in order to ensure their responses are organised and coherent.

Candidates’ performance varied in Question 3. Stronger candidates demonstrated a high level of knowledge
of classical Chinese. Weaker candidates appeared to struggle to correctly comprehend the original text, with
the weakest making no attempt to answer the questions at all. It is recommended that candidates should
have more opportunities to read a wide range of classical texts while preparing for this course, so that they
become more confident in dealing with the meaning of words and sentences in the unseen texts.

Comments on specific questions

Section 1
Question 1

(a) Most candidates responded well and were able to identify that the father’'s &% toward his job as
being &% /# % . A few candidates focussed on the father's % & or & rather than &%, and no
marks were given for this. In some cases, candidates needed a clearer understanding of the
keywords commonly used in questions, such as ‘&%, ‘A&, ‘B, “WIF, etc.

(b) This question required a high level of comprehension and interpretation skills, and many
candidates performed well here, with most using the appropriate keyword ‘&’ to summarise #4&'s
character. Answers like ‘#84e#2 ¢, & T A or ‘MK 44t A 2] 49 A %’ were also credited.

(c) This question was well-handled by the majority of candidates, many of whom were able to identify
##E's two reactions as £ 1%’ and ‘1t #%’. Some candidates gave the reaction as ‘It %’, which was
also awarded the mark. Candidates should be reminded to check the mark allocation as in a small
number of cases candidates only supplied 1 reaction rather than 2, and so could not achieve the
full mark.

BB Cambridge Assessment
QP International Education © 2022




(d)

(e)

()

(9)

(h)

U]

(i)

(ii)

(iii)

(iv)

Cambridge International General Certificate of Secondary Education
0509 First Language Chinese June 2022
Principal Examiner Report for Teachers

This was another very well answered question with the majority of candidates achieving full marks.
In this question, candidates needed to identify language from the original text rather than
rephrasing the keywords. For instance, —3) 13}, BR#FRAZ.

This question required candidates to analyse a sequence of the father’s actions to determine how
he demonstrated paternal love. Candidates needed to identify that when the father said ‘&&=,
this showed his love of # % /1Z1%; when the father ‘& %k’ this demonstrated a love of ¥ #/+ .
Candidates found this to be a challenging question. Many candidates were able to find the lines
from the text that reflected paternal love and could copy the descriptions of the father’s actions
from the original text, but only the strongest responses went on to analyse and conclude the
underlying love shown by these actions. Some candidates were able to identify the point of ‘& %,
but needed to then discuss the support shown by the father after Bx 4 had made his decision.

This question assessed candidates’ ability to analyse and understand implicit meaning in context. It
was answered well by most candidates who successfully specified Bk #4’s thoughts towards the
father’s silence. Some candidates were not credited because they only described the father’s
action ‘4R ¥4 A 4R €, without going on to talk about B 4’s thoughts. There were also
examples where candidates misused %4 instead of the correct answer ‘732 fi%/£8 &/ & 2| Fr 1%

The majority of candidates responded well to this question by answering that Bk #& felt afraid and
panicked ‘£ 14’ when he confessed to his father; not all candidates could also identify that he felt
ashamed ‘%1% .

This global reading comprehension question tested candidates’ ability to analyse and summarise,
which proved to be challenging to many candidates with most scoring 1 or 2 marks out of a
possible 3. Only the most capable candidates achieved full marks by identifying and summarising
in their own words the father’s 3 distinctive moral characteristics. A large number of candidates
attempted to list father’s qualities as shown in the text; to be successful, they needed to focus their
answers around the key word ‘5 & 7~ F)’ given in the question, in order to summarise how the
father’s characteristics were different from others.

This question tested candidates’ ability to understand how the author used language to achieve
effects and influence readers. Candidates needed to interpret what the underlined words/phrases
meant in the context or what the author wanted to illustrate in using them. Most questions are worth
2 marks, which means that two points were needed to answer those questions.

Many candidates managed to gain 1 mark by answering that Bx4& felt physically uncomfortable.
Stronger responses also interpreted the implied meaning that Bk 4 felt disgusted with #%4#’s
behaviour. Some weaker responses analysed how %4 behaved rather than how Bk 4z felt about
#1%’s behaviour.

This was a well-handled question. Most candidates achieved both marks by successfully explaining

that ‘%7 %’ indicated fast speed and also showing % 4#'s desire for the wallet. Some candidates only
attempted to answer the first point and could only achieve 1 mark.

A varied performance was seen in this question, suggesting that candidates had mixed levels of
comprehension and language competence. Most candidates were able to interpret ‘&%’
accurately while a small number of candidates mixed up “%°£’ with “’&’. Only a small number of
capable candidates with a high level of analysis and inference skills managed to score the second
mark of ‘showing #%4##’s discontent/anger’.

This question proved to be one of the most challenging questions in this section; only the most able
candidates received full marks. Some candidates were able to deduce from the underlined phrase
that /% %% had been staring at Bk 4, but very few were able to answer the question from EX 4£’s
perspective, implying how Bt 4 felt beneath Tom'’s ferocious glare.
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(v) This was a well answered question. Most candidates were able to respond that Bx 4 had grown
brave or confident. The best responses also indicated the change of Bk #& from not very determined
to very firm.

Section 2
Question 2

Candidates were required to write an email to his/her uncle based on the information given from the two
passages about work from home. The email needed to use the ideas from passages 2 and 3 and develop
them relevantly to cover the two areas of the question. In order to reach the highest marking bands,
candidates needed to ensure they had addressed all aspects of the question, supporting their ideas with
details from the passages and producing a well organised and carefully structured email. Candidates should
take note that this email would be sent to his/her uncle and write in an appropriate tone and style for the
purpose, using suitable vocabulary.

Reading
In general, candidates performed well in this question.

Candidates demonstrated a good understanding of the passages and were able to use the ideas in the texts
to cover the two areas outlined in the question. Most candidates were awarded marks for reading in the top
three levels, showing awareness of the need to fulfil all elements of the task and referring to the pros and
cons of working from home for employees, and for employers and how to respond to the trend of workplace
diversification.

The strongest responses which obtained 13/14/15 marks showed excellent comprehension skills and an
ability to select a wide range of facts, ideas and opinions from both passages, developing and evaluating
them to complete the task.

Some responses presented a clear progression of ideas relating to the two areas of the question, but had a
tendency to elaborate excessively on a small number of points from the texts, rather than offering a broader
range of supporting evidence. In general, the first element of the task was answered more successfully, even
though in a few cases, candidates analysed the advantages and disadvantages of working in the office
instead of working at home. Some candidates also included extra information on the disadvantages of
working from home for employers, which was not asked for in the question and proved to be unnecessary. In
completing the answer to the second bullet point of the task, some responses needed to provide more
relevant ideas to fulfil the task. Only the strongest candidates were able to provide solutions to the
drawbacks of working from home, gaining themselves high marks. Some candidates skipped this area or
simply stated that working from home was not permitted, which could therefore not be placed in the higher
marking bands for reading.

Some weaker responses did not score well for reading and could have been improved with more careful
reading of the question and instructions. Such responses often developed their claims based on their own
experience or personal views rather than using content from the passages.

Writing

The maijority of candidates were able to provide a well-organised response, using connectives effectively to
create a fluent piece and using precise language throughout their writing. Most responses were written within
the guidelines given for length. Overly long responses are not encouraged as these tend to result in less
focused writing.

The top marks in writing were awarded to candidates who used their own language to carefully structure their
answers with consistently well chosen and precise vocabulary and who wrote in an appropriate tone for the
audience.

Responses which relied on considerable lifting of materials from the texts without reorganising the ideas or
paraphrasing the language often resulted in an ineffective or unconvincing answer and therefore did not
score highly for writing. Some weaker responses were characterised by an absence of good and powerful
connectives or contained incorrectly written characters; others needed a better awareness of audience and
purpose to ensure the writing was of an appropriate style.
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Section 3
Question 3

Overall, candidates demonstrated a reasonable level of understanding of the classical passage, coping
generally well with some questions in this section. A range of performance was seen in which some
candidates confidently understood the classical Chinese and were able to supply answers in modern
Chinese with equivalent semantic meaning; others appeared to struggle to correctly comprehend the original
text. It would undoubtedly be beneficial for candidates to be exposed to a range of classical texts while
learning, so that they feel comfortable dealing with unseen texts in the assessment.

(a) This two-mark question proven to be challenging for some candidates. Stronger candidates
answered this question accurately either in their own words or by correctly quoting ‘¥ Ak 5 &3

&7 and ‘HeZEA, BARFZHE, TFLAFL, while some candidates were able to gain one
mark. A common mistake seen in answers was misunderstanding the word ‘&’ as ‘&4’

(b) This question required candidates to use their own words to explain why the author believed fishing
should be considered as the best occupation. It proved to be challenging to many. Strong
candidates showed good understanding of the first paragraph and explained the reason correctly;
some weaker candidates either misunderstood the question and responded with the translation of
‘B 3£ or could not find the right reason and answered ‘47 # ik A bk /R, which could not be
credited.

(c) Candidates were required to explain the reason why 5% and # % made a living by fishing.
Responses to this question generated a varied performance, indicating that candidates had mixed
levels of comprehension and language competence. Some capable candidates accurately
answered the question in their own words, while some candidates were able to identify relevant
sentences AT # % # 2z . mik &% from the text but simply copied the sentence without linking it
with 4% and & X.

(d) Candidates needed to explain the reason why the author thought = % was the only one of this kind
of person in history and include —4, 1%, ¥/ K/I K% in their answers to achieve full
marks. A mixed performance was seen among the responses. Capable candidates were able to
identify the relevant sentence %3 & =< Z 7~ JX from the text or translate it correctly into modern
Chinese. Some candidates provided a partial answer, which could not be awarded a mark. The
less able candidates stumbled on this question due to the lack of genuine comprehension.

(e) (i) Many candidates were successful in identifying the subject of this sentence. Some common
mistakes like ‘2 &’ , ‘k’ , ‘%k1B showed that some candidates did not have a secure
understanding the use of classical Chinese function words.

(ii) The majority of candidates answered this question with ease.

(f) This question required candidates to explain the meaning of the underlined words in modern
Chinese and it proved to be challenging to many. The highest scoring candidates showed
familiarity with commonly used vocabulary in classical Chinese. Weaker responses often contained
several alternative answers, sometimes contradicting each other, which could gain no credit.
Candidates with less confidence are encouraged to make an attempt to answer the questions.

(i)  The majority of candidates responded very well with the correct answer £’ or ‘A 4. In a few
instances, candidates interpreted it as ‘¥ f%’, which could not gain a mark.

(ii)  This question was generally well handled and most candidates were successful in explaining the
meaning of #. Candidates who interpreted it as # F/% # could not gain a mark.

(ili) Candidates responded to this word generally well by translating ‘%’ to ‘& 2°, “%={T" or ‘%8 2’, some
common translation mistakes for this word happened due to the confusion of variables of words
suchas ‘&24’ , ‘B4R or EMH.

BB Cambridge Assessment
QP International Education © 2022




Cambridge International General Certificate of Secondary Education
0509 First Language Chinese June 2022
Principal Examiner Report for Teachers

(iv) A large number of candidates found it challenging to translate %. into modern Chinese. Many
answered /& 4, which was not credited a mark.

(v)  This question was handled well by most candidates, showing good understanding of the word ‘7~’.
The common errors were mistranslated ‘75’ to ‘4%’ or ‘42"
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FIRST LANGUAGE CHINESE

Paper 0509/21
Writing

There were too few candidates for a meaningful report to be produced.
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FIRST LANGUAGE CHINESE

Paper 0509/22
Writing

EX YERS

RREE L L ARZHAAZARBLT, BRALOAS, $LE LM
o CRMEMFA, XMLENART, BRNH, EEEH:

o RALHRLILBLY:

o AU G AT PR L AT 58 P

. BAGE, AESHATARARHIALL,

e EL T LEC L Y

o REAHOUIERBE, Bk B S

ARE|HALF LAY, FAFZRELI:

e Bt I (an argumentative essay)V, & & af A AR B RAEE KRG &, 5L
FAZH; S EFEEH, EEIEE, ALl -2 ZREE.

e it X (a discursive essay)¥, F &AL AL ST ER L, M FEAARE -/ LA
ZA&H, FoMEE BT AR, M EFEGEHE, FEIER, KALL -2 TRRE.

o 1B X (adescriptive essay), & ZUELWMTHE, AFXFHAEE LS TR L.

o LA L (a narrative essay)¥, FEEHAL—NTEY, OLL B TRRSYORE; KETUA
Ay, LT AR EME,

EARIEH

BEARFESF, KEPFLRATHE, AL —HPTAR— BRI LRIFRL, £5 DT hk—
Pt B L RACA L. RN H A RAIZI A, RAF 400 F 5 600 FHI LT, FAEPHSH
BEZEANDREF

R 472 I T 1

ERAETT @, RS LFRBAXENELQGREAH XL R TEM, BHEGARY. A&F
ROLF, ArBANLFTEFTARNNETEL, o0 ELFHE; ZIELFFLRALALAH XL
e g, HRIE T NAs b TARARE 2

BRAETE: FEFERNEBEIRGIESRAABEFERARS . MNREEHAERN LR X, KA
# SRR Z R B S 0BRSS T MR, G EAE R RIE, 58, AT
TXARGEALFAL. KAm, REFEFTME LRCALE G XEHE, BROHE. KOTRPK
BFF; Aka XL X P ZIEBENR, thde, A “Fo” BEANF LT,

HEEAMRFHEENTE, D—nELHBERAAERSG, EEL R Fmukhs, B
A5/, 55/ RamiE. K85 % AR EMERIREAES, 120785 % 5 k480
ME%, RASREA—AGFHHL; LHHLEFRRAGFRRRSY LEORATS, BT
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B sA R R, #0728 BRI, KIFDFEED T, ARLAEILT BHEZLE—F e
%, FARBRZIRFTERIE, ZHP#HIR, FFERINEE, RIEFERBFEFTH.

REFZFETOMERBARFRERFEL, BRERETELLE—RHLFPERBRRAGFIL; R,
A 1% R AR S AR R B

HEL 244

BH—HpRAY, LRFPFAEHLERIBUEL ST EIHR A, FLHEE (F=4ARF0
M) TAHNZERT, TULEFAEA—LARRNKEZNF A ——F FW M E A FH AR L
Lo AT AR LF BATZAEARET, HIFRIZI T A RFIRIRAAFF R AR S, AEXT PR
BT @ET Tt FARTMEAEAR, LARZABLENE oRT, BHRE — BARL/ELT
3,

ATEFF AL, ERFLEELZKECANRE ZABRIRA GG FEEM; RN, wRiFHEA
HFegiE, FATUAEEXBAENE — AR ERN, ITVGELFTEMOTHMERR, BLmA, %
Mo, BAERRIF ) EIL LT E, BHETIAAKGE L EE T 2B AR AR BT 5,
AL T VAR 38 I R AR — AN R 8 P A

EFZIRpRAF, AREFALAFTESFRE LA TRLX A ARG XA, AT 88 AARRA
A E DL, HUTF R % A0SR E A6 AR E IR, AT X AR HT N %, BFHE Lk —2H
FERAMESFIAD L, MARE#HKF L, RANME BT ad AR, BERFEAMLETD,
EXEME A, IRIFLOSAFREELIF @MY@ THE, ENTEMNBE F 5, FiEE
BB T AR IBFEREIR, HR, AARFRRF &, HORHHET, W Ea5H9,
L FEMIFT M A E; R, XFLesHmRAENGE R, 3L, B, HEFHE, RARL
HFIR S

BT S IS BIEF ARG, ERF AR NAFTIEAE, WERE PR, e o8P
) ARG G AR T LT, BN CRBZH KT, KRG RSE KRR
B. Hoh, BITRIZNAFARTHRTORS, LARLTRTHH, TR R., F
A RFENEZRBFRET, BT Fn,. L&, G, 45,

* TEA TR

F—FH: RAXAH#X

B (L)
“ATBHMGERE, 2484 E. ” RAED? B—REAARARAGLE, HLARAIH AR ER
RRB FXAAE

FAEN ARG ZFMHAE” INFARARLT. LERREZEZTEESOMN L, BFERITFY
LEAREIN N FHMR, AR GHEE, N RFRSLELEET, ARZRGILIRIEE G EIR,
WAREE Bl 320048, F52i04E. SRS SR IET AR I BbE., ARKEAUIFTLRINERS
MEFTARF, TR T L FWHIRS . ARBERENILTARKERINET —LFELLHE
INANGHE], B2 A RENGE, AELFTANLTHRSZ BN, TETA, AmFEI,HK
K
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g% (WX
“RBE RIS, BRALHERELR, 7 RAED? E—BAA LIRS E, HIHRA T
2R ERA TR EEAK .

GALEBGE L AN P RIS REH—AN, KERFARRE “REFIIRGIFHAIT, L
AR EER” ik, RAE—DF2BERBAEL. BEEFOLTFRAA, FIARGARAIAZES]
Fe R EFAEPH—ANTHE; BEBRAERA-NMELEOA, K, CEEETOHOREREETE,
HEEAXRSTPEAFTE LG “FoKE” 9FN, RiLATHLEZALIRS . FoEGH T
FHAENE L IEE, P FRREINMALZES, RFF AT et s, LRI LM FW, &
BME, e, AW F AL —BAHHEPACLRERARN TN LY, TEHSAETESEEIAN
WM&, NER. REFREFLE, RAHRRS. R, AOFARIFITEERT “Hoa-E4F
REZM” , EFLFELERALE LR,

B=M: (FX)
L—F—FW “£2F” THXEFLET, FRFBRAEALE—BELF, LFELAQIEATIL
E.

o “EAY” FHHWMIN;
o EHQiZEFHGAL K,
o ik “ERN” TR ELEB

KEBEALLFE —BNBTAF “ER2T” WEHFA, Plhobth], i, AR1HE, TL2FF
FodER T B H, HANELENRE T ERFTOAL (Flde, REBRBFRE, HIHDRBLER
L, BEFkE FFLRIA, BRIKFHEF) SELE (B, LLWBTHTIE, MAHL3E
WFHITAPA, #RABEE, TNMEEOKEIMF) . BHRULBITFOLFTEIZHNASFENF
BN R Felesd, BB TR RGER T MM AFRIFHEN, ZEFLEFOIANZEFRTA0t, ATE
g, ALER—KR, IRLFELZREFEFHNEAR, IUERXFEBIEAALLR, & T M6 FFH
S IERGAT, LR E —ZAEAENHEET IR, oA LFLERRRATAREG—NF®E, ™
AAREG—F @, AATRABEZL, A, ALFAFTEEZR LG LAFEE, BLd T
PHIGEERT O @ INAKIE, ®LZAT FEIH.

FwA: (i)

BHRITY, RBRREZGFELABEALRATRARARZLZEE. HHRARZHALE —BHEE.
WELMOLIEATFILE:

o FRATHYHE GY;

o FAELMARNIFRAIRL;

o AHMETAMNLMWAWNEETERMZ2HN.

AN EAFAEAFTRAT ML T - ELWNLB, RNZETFRITENT THES M AA K
TAEEBL, RIEEAMNKATEFEELSRARGEY,, KEZJUFAERI THEAELHARGIFL
(tbde, PAANHEALE)E BIR 4, P AT E N0 BAERESE) 53R (sbde, 24125, M1k
B, ABREE) . BRABFHIFRBAET EIRIGFAAFL, RiFEEBERBIT S HA
A FENHR, IEFLFEANAELEMELTY, BREZ N FHEERE, AEFIBMKGLTE ERME
MAMHBIERE, RiFacwit s, RBLTEZ, ARFADIZBELT LMY G EQ THEK
T2 0 W 3 B AR 4k 2 RN G957 o
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B3 BELFERL

FrA: (HF)
ENEME, RIFFRLERFLAAT LERG—FTHLNE. BHERAFHGINIEN G F IR
B

EARE THAT —2E45, KEHKFAZRANARE@MT, RITFVWIZABERALAING T, Pl
BNEFE, TGS, ROMIENPREEREHRG LN, BABTHOLETRSBANS ST HTE
HARBEATL, FRARRBEAIARTBIHCEPHARGREEHEL LR, thie, TF8
EA. AARBOBRABRF. EREKEZNILFATAEME AT 7 T/EREB T @ TERA o
MNTHRAEEXMENIZA, RTRZEZRNBLERORA. AT LA, H2EARE 2 3]
BRTERNEFRE, LAFEAHRRRFTIFTALNEREOANE, 5T EHETL, AKE
ARFINMEERTIERL, HAEAT—NELANTH LN A XK E, REWTE—-KH LN E
FT—X; XEHBHTHE LG EHEEK,

FoA: (HF)
—X, HRBRDHEAFHAT “RER” HFER. BERRY T FRTICTHEZ.

REZEAERBALE LW ENRLTT, kBB AL “RIB” FRPBRFOHT ., Plie, 4o
AT LG FHGES, RARMNBET ABGFRE, ARFTAALB LG mMT . BIFEITFE
XFBFRASHIE F &, RBHRAMNTRS G R, b, X&, R AE. i HE8%0
FARANRTREHNFLNAAK, HLFTOHERERT@T ., IHRE., EHEF, LFLEH
AW AMNTREZANZEEAR, BREARARKIFFTE, RBEIAN “RILFH” Hx. GHREE
L FBERALTFEE T — DT AR A THFERET, WMEFEAGdF L5 AERKR
7, OFHEMEE; RALTZHLAH ) MTRE, ILFRILFHZRIN, #LKREALR. A
EARF KA ERTILAL, BT EREHELE - NEREABFRE XOUFE L,

FXHE: (L)
A“BARBERFPHEMEFE” ABHE, B ¥&F,

RBINEANELARSHAET ALEREEMERA 6, RAZRBLOKE., AoH 48
HEBTHRMNTRATAEEREHRE, NAREAELAEPRERRZEAT, AmbE
BRAERET R, BRABFHOLFERSEAER, B4R, IMEFFE, Rt E—ANEHRELIW
HE, WITEHTAARR, 8146, ANE A LB TIRFEARATRMNTAREFTFEKEK
BB HAEFOH T FEE, R, AWZTAEFMRAET “BEMEF” 5 “REHEXR” , ¥E
EREAATIRE R R L, FOTENELKRS FHAR, WFTK, 2 B5HEHT, AR
R EH, 2 FEFHE, TASHRSHBERRS . LTHGOF AKX BILRLE R Tt L,
ATt M ek S e B, BV R EE T IL T A KR,

FAR: (TR L)
BRE—MHIRBBEN—REER.

AR AS AP FPRIRENAE . FoanEl@vametE, RRRAXE “BHEH—KY
EANKHEE], KRR A FT R EE, SRBERNNEFE, EREAL%. TEALFIRAS
R B GATR T, BdmP kA A, MERT, AR RILEEREEN T ARR
REGEH—REMFH. MR, AOTHOEGEFREFFR, TRIZFHAR, hZ@T 854
AhBE, EREEFRH. ANFERFARE “BREH R NP CE, MAFRT #do
“HEASHH—MHF” FI8; TAGTRHFLT —AELBZHEMTXRGHTF, &R TR

R RIALE I,
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FIRST LANGUAGE CHINESE

Paper 0509/22
Writing

Key messages

To score well in either section, candidates need to:

have an accurate understanding of the question in order to produce a focused and relevant response;
demonstrate original thinking;

demonstrate that they can use a wide range of sophisticated structures and expressions appropriately;
express what is thought, felt or imagined clearly and effectively;

avoid clichés and articulate genuine personal experience, when appropriate;

make accurate and effective use of paragraphs, grammatical structures and punctuation.

Candidates should also strive to achieve the following in each essay genre:

e in an argumentative piece candidates need to present a clearly stated view with supporting ideas and
evidence in the form of facts or examples. These should be structured in a logical and progressive
manner with sufficient maturity and complexity;

e in adiscursive piece candidates need to present a balanced view with opinions from more than one
perspective. The arguments should be developed with supporting evidence from all sides and structured
in a logical and progressive manner with sufficient maturity and complexity;

e in a descriptive piece candidates need to describe a vivid scene in an effective manner and with
sufficient detail;

e in a narrative piece candidates need to tell a story (real or imagined) which includes complexity, tension
and climax.

General comments

The majority of candidates performed well in this year's examination. Many candidates were able to present
a complex argument or a balanced view on their chosen question in Section 1. They also coped well with
the narrative or descriptive essays displaying effective images/scenes or a complete story in Section 2.
Many candidates demonstrated an assured use of language throughout, with different levels of fluency and
sophistication. Nearly all candidates were able to produce a complete essay between 400 and 600
characters within the allotted time. A full range of performances were seen across all four types of writing.

Style and Accuracy

Style: Many candidates were able to produce a sophisticated piece of writing, with an excellent range of
expressions, complex sentence structures and very good organisation of ideas. They were able to write
fluently, using a good range of structures and expressions. Weaker answers were characterised by repetitive
language and using colloquial expressions excessively. Such answers needed to include greater variety in
vocabulary and expressions appropriate for formal writing. Candidates could improve by being more careful
and precise in their use of expressions to ensure that they are used in an appropriate manner.

Accuracy: Many candidates demonstrated a high level of linguistic competence and a good grasp of
Chinese grammar. Their use of sentence structures was assured, as was their use of expressions
appropriate in tone and register. The stronger candidates demonstrated consistently effective and
sophisticated language, using ambitious vocabulary, idioms, poems and texts from Chinese classics as well
as well-structured complex sentences showing their viewpoints clearly. However, it was quite common for
many candidates to incorrectly mix together elements of several different sentence structures, especially for
long complex sentences. Furthermore, some candidates’ use of Chinese sentence structures showed
interference from English grammar, for example, using #= (and) to link independent clauses in Chinese.
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Many candidates were able to showcase a wide range of vocabulary using a variety of characters, although
some needed to ensure that they wrote the correct characters to express the intended meaning. Such errors
could be reduced with more careful checking of work and a better understanding of characters that share the
same pronunciation but have different meanings (homophones/homonyms). Candidates are reminded that
whilst both simplified and traditional characters are acceptable in this paper, it is good practice to be
consistent and try to avoid mixing the two systems within the same piece of writing; they also should try to
avoid using Pinyin in their essays.

Most candidates demonstrated confident use of punctuation. However, in some cases, some candidates
used too many commas, with full stops only appearing at the end of each paragraph; a lack of punctuation
made the texts much more difficult to read.

In general, for most candidates, the use of characters, punctuation and vocabulary needs to be more
accurate, and it is vital for them to write clear and legible characters of a reasonable size to ensure the
examiner can read their scripts and fully credit them for what has been written. Candidates should try to
avoid use of basic and plain language expressions; instead, appropriate and carefully chosen vocabulary,
phrases and sentence structures would improve language quality and achieve a higher level in Style and
Accuracy.

Content and Structure

In Section 1, most candidates appeared to be aware of the difference between an argumentative structure
that focuses on one side of a given topic and a well-balanced, two-sided discursive structure. With the help
of the bullet points listed under discursive questions, candidates were able to structure their essays in a clear
and logical way, even for weaker candidates.

To achieve a better performance in discursive writing, teachers need to train candidates to look at a
discussion critically, offering both sides of the debate. Also, teachers should prepare candidates to read the
question carefully, particularly the bullet points listed for the question, as some candidates did not fully
address all the points. It was also very important to encourage candidates to prepare more convincing
supporting facts from a wider range of materials for both types of tasks.

Candidates should also be reminded to understand thoroughly the chosen questions before starting writing.
Planning a brief outline within the allotted time would help candidates achieve a logical structure and avoid
writing irrelevant material. A writing plan was more essential for the argumentative and discursive writing,
because it could keep the writing focussed on a clear agreeing or disagreeing perspective to the argument
for the former, and presenting a balanced view from more than one perspective for the latter.

In Section 2, Candidates needed to perceive the difference between descriptive writing and narrative writing.
This could be improved by focusing on the type of essay chosen and practising the writing skills relevant to
the title. One of the main points of good descriptive writing was to focus on description instead of storytelling.
A strong response always presented relevant well-defined, well-developed images and ensured a secure
and coherent structure. The writings included lots of carefully chosen sensory details and used various
descriptive devices to ensure the images and pictures were vivid and realistic to readers. With the help of
various narrative devices, such as flashbacks, time lapses, etc, the successful narrative essays presented a
complex and sophisticated structure and a well-managed climax; the well-balanced stories were consistently
engaging and readable, and lots of detailed and appropriate descriptions were naturally involved to serve the
narrative purpose.
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To achieve a better performance in Section 2 tasks, it was very important to scrutinise carefully the key
words in the questions, such as ‘47 #, & &9 3. 7 A= 4R i24e # 89 &%’ in Question 6 and ‘B F %2 — k69 FH in
Question 8, which could help keep the writing relevant to the main point of the question. Teachers should
train candidates’ plot development skills, particularly on how to manage climax and build up tension. The
candidates should have an idea of a storyline before starting writing, which contains the necessary elements
of a short story, such as exposition, rising tension, climax, resolution, etc.

Comments on specific questions

Session 1 - Argumentative and Discursive

Question 1: ‘AFREHEMA, ZFHMAE.  HRAED? E—REARRAGIE, HAKRIMA2R
BRAR EZANA &

The candidates’ perspectives on whether a person should strive to be a leader instead of a follower were
diverse. Both the stronger candidates who agreed and disagreed with the argument always used highly
logical and persuasive arguments to fulfil the writing task with a high degree of focus and awareness of the
audience. They provided various relevant evidence and explanations, such as reasoning, evidence, citation,
etc., to support their opinions. There were some excellent responses where opposing viewpoints are
described and refuted to convince the reader that the argument being presented is correct. Less successful
pieces listed a selection of examples/personal experience but lacked more in-depth arguments. Some
candidates needed to keep consistency in their arguments.

Question 2: ‘R&% 3J R4 34T, RRALAHRAER. " KAZD? E—RERARLRAGLE, HLAKA
2R &ERE AR EZANH

This is the more popular one of the argumentative questions. Most candidates disagreed with the argument
that nothing else matters as long as your grades are good; only a small percentage of candidates held a
different view. The stronger candidates argued that academic performance is only one aspect of personal
development, and there are other aspects concerning physical, mental and moral developments to develop
to be a sound person. Some of them also mentioned a type of person with high grade but low ability due to
lacking practical ability to convince that their opinion is correct. With persuasive evidence, reasoning and
personal experience, successful responses commonly organized in a clear and logical way, and formed a
good argumentative structure, for example, via clearly exhibiting their agreeing or disagreeing viewpoints in
the first paragraph to portray the following arguments in a clear direction. However, some candidates drifted
the writing focus to what the most important things in life are, making the writing less relevant to this specific
title.

Question 3: Lib—F— B ER2F EHXEFHBT, FRFBARHALE—ELFE., IFTLMELEAR
TFIL&:
o CEAT EIEIMN;
o  EMFENGA B H,
o LERT R EMEI

Most candidates introduced the details of this year's Food Festival at the beginning of the text, such as
dates, location, organization, main activities and/or special events, etc. and talked about the event neutrally,
mentioning both the pros (such as, improving local economic development, providing opportunities for small
businesses and increasing employment opportunities, enriching local culture and attracting tourists) and
cons (such as no license of the food, disposal of rubbish on streets to cause health and hygiene issues,
causing traffic jams, unhealthy eating habits). The stronger candidates suggested how future events could
be improved, mainly in terms of the negative effects of this year’s event, which made every stage of the
writing more coherent, and all paragraphs linked in a logical way. The successful responses normally
presented the links between the event with community, culture and identity and were fully aware of a
balanced discussion. Less successful essays only discussed one side of the issue without mentioning the
opposing views. Candidates should also be aware of the style of discursive writing and avoid narrating their
experiences of a Food Festival and sacrificing in-depth discussion.
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Question 4: A#fTF, RBEABEZHHELABEAYRARRIREIZBE, HEAINALLE—FHE
. HELRMOEATILE:
o RITAHAY;
o [EAELHARGIFRAIRL,
o XHMATAMLRANLELTERMT 2R,

Some candidates showed interest in this question due to its closeness to their daily experiences. They talked
about the upward trend of tourists living in homestay rentals instead of hotels based on the purposes of
travel. The successful responses mentioned the advantages (such as more personalized hospitality, more
comfortable and relaxing environment) and disadvantages (such as potential safety issues, higher prices,
traffic issues, etc.) of living in a homestay rental during travel. More able candidates talked about the impacts
of the trend on locals based on the pros and cons of living in homestays mentioned above, which made
every stage of the writing more coherent, and all paragraphs linked in a logical way. Some candidates
needed to provide relevant data or examples to support their discussions. Candidates should also be aware
of the style of discursive writing and avoid narrating their travel experiences and sacrificing in-depth
discussion.

Session 2 — Descriptive and Narrative

Question 5: tAZHE, ZIFHEMEUERFARNT LSRG —EHLNE., HERFINGHINEHGES
IHAE,

This question yielded plenty of interesting and highly readable essays. Many responses presented well-
defined images of a business company with various sensory details in terms of office environment, working
scenes, etc. to emphasis the busy and lively atmosphere in the company. More able candidates further used
descriptive devices such as movements of the writer to organize the structure, and their personal feelings
then naturally landed on various matters, such as the pressure of competition, the excitement of the business
world. Weaker candidates failed to focus on describing the office scenes and the working environment. They
gave a long prelude on weather, when, why and how they went to the business company, before getting to
the point. This type of writing left very limited space to develop the content requested by the question,
making the writing lack direction and intent. Some candidates wrote it as a narrative essay, mainly telling a
story about visiting a business company, which moved away from the descriptive component of this question.

Question 6: —X, RBLZDHERTFHAT ‘BRER OHFR. HBEEREOGRFTFRRRILTHOET.

Many responses showed enough descriptive skills to describe the place where they hid for a hide-and-seek
game, such as surroundings, natural landscape if in the countryside and what the hiding place looked like
internally. The stronger candidates vividly described their feelings about this place in various ways, e.g.,
excitement, relaxation, or fear. The good essays always had a vivid sense of atmosphere, sensory detail, a
clear writing structure, and they used a wide selection of descriptive devices, such as the creation of a short
time span and tension to portray snapshots of their memories. However, some weaker candidates described
the place and their feelings in a very straightforward and plain manner, and the simple sentences and a lack
of detail resulted in the essays being less engaging and more difficult to inspire the reader’s interest. Some
candidates delivered this task as a narrative writing instead of a descriptive one, using too many words on
whom they were playing with and why they played the game.

Question7: A ‘RAERMGHERPHEMLEE AWHE, BE—AKE,

Some candidates chose this question to write a story about virtual life on the internet. They narrated an
imagined virtual life on the internet, or told a real or imagined story; some revealed how they confused the
boundary between reality and the internet; they could not evaluate themselves appropriately in real life and
isolated themselves from family love and friendship, etc. Using appropriate narrative devices, such as
flashback, time lapses, etc., successful pieces told the stories with imaginative and convincing settings as
well as well-managed climaxes. Some candidates also expressed their philosophical outlook on modern-day
life and the impact of technological development on daily life via stories, which naturally added another layer
of content and made the texts more meaningful. However, some candidates seemed to confuse the topic of
‘virtual life’ with ‘an online game’. These essays tended to provide simpler narratives which consisted of
straightforward happenings and disengaging events due to a lack of narrative devices, lack of character
portrayal and setting description, and/or failing to lead up to a climax. Other candidates wrote the narrative
essay in a more argumentative style, discussing the advantages and disadvantages of the network. They
rarely developed a story as directed by the title.
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Question 8: #E—HREBEZH —KkHER.

This question was very popular in Section 2. Successful pieces always had an effective structure which
candidates managed to adhere to and thus presented engaging and fascinating storylines about an event
they wanted to experience again. The stronger pieces were aware of applying narrative devices to build up a
well-managed climax and using a well-designed narrative device to create convincing characters and
settings to persuade the reader why he/she wanted to experience it again. On the contrary, in addition to
telling plain and disengaging stories in a straightforward manner, some less successful responses replaced
the main words of this topic ‘want to experience it again’ with a different focus, such as an unforgettable
experience; some even told a story holding no relevance to the title at all, which moved the focus away from
the question at hand.
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FIRST LANGUAGE CHINESE

Paper 0509/23
Writing

EX YERS

ARXBERKF A LN A TR BLTE. BRAFEARSG, F4F M

o RAIEMEA, ITXLRERFAET, BARAH, TERH;

o  ERIB AN TS,

o HMIMAFEREIHIE, TREITBZGAR;

o BREAE, EELHATAAALFHONARST,

o WBUMZASZMELN NI kLG X;

o EHHBALABE. BEEMFRERF T

AERBHEMLF LAY, FARZRZEI]:

o AL (an argumentative essay) ¥, & &t o] A B A4 M & B R AE R R AT A9 L, 5] 3E
FATH, M EFLSTE, BEEMESE, KL —2 WS HEE,

o it I (a discursive essay) P, FEAEL AR ITR A E, SRR E ARG P
SEER, FESREI BT AL, AR LEFAITH, EEER, KL - TRKE,

o /B X (adescriptive essay)¥, FEUE LM FE, A FZFEE L08R £

o A XL (anarrativeessay) ¥, FZHFALE—NZEY, OELEF T GO TF; KFTUL
Ay, ST AR EME,

EATEH
BT RRFRF, KIHoF LRI ﬁ%‘% D RAR— R BOE L RIT L, £H Tk —
*

Bt B LRI L. bRKEIHE AR r +1m Z B 400 F 5] 600 FHLFT, EFASKSH
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R 44 72 0B 12
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B, EMFAWHLF, BREKGIFEATARNFAETE, I 0iEhFHa; TELFERHELP

REM X EmFEE, HRIEST AL AR EY,

HERAETE: FEEEERNERRGESRAABEERARD. NREALA L LG X, KA
i#E LA ERRNAE TR BEEE S FoBSeEGRT NEEH, B EHAERRE,. 635, Fi8f L
TARBEALFNR. A, REEZEFTHLLRBGELEE XL, 39848, KIGTFTR?K
BB, Aksn XAR SR EIEE RN R, thde, B “Fo” BEANFLEF,

HEFLANXFPEERIE, R—RELYPERIASFSRS, ERNF LT iTalihd, #1L
B & 5/, 55/ FHOER. RIHDF AR EHERNARES T, BIOAXRY>H L4 BEHE
5. At /%&ﬁ]f-/\ﬁ—‘:’r AW L FRAAREF T HEIRRR T L BT EF T, PRI EFE
RN, BT oK. BRI, KIEHPFLEPE, WREMELTRAE ZH— I ik, FARS
BREXFEHRIE, EHHIR, FFTRIEGE, RIELZBFREEFL,
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REFETIMERNRARFRERFTEL, BRIZAZTELE—HLF P ERFRRAGEL: R,
A7 1% R A AR S AR R B

HEL 244

EH—AyRAY, BRI FAEHAEZTRIBGELEF R LR A, HeLEE (F=AfFHW
AL) THEBEMEERT, TALFA—LARBABRENT A —FwFW R § A ZHRER L
Lo AT AR PRIFRA RS, F AR ZIERRAIPIRBLEFEIAA G, G PR A A
TEEFIT®, FAEARF@ARAE, LAZABLEHGEERT, EHRE— SAMEMELFTRE,

AT BFE Ry EL, ERELELELKCEARE LA WIRA 698 EFA4; R, XL
HayiE, FATUAEXBENE —ANEERMRA, XTI L FEMGTHEME TR, HELBA, 2
Mo BERMMN G —H)ELALLEE, BHCTAARDGE L H 2T 3 F A R AR SR BT 6945,
Q3T PAAE 8 S AR — AN g R AF 6 F A k.

BRI, FREARATHE LA B A AR S, RE—RAEEY0T H
B Plde, HOEERET HAM GUE— LRSS TR | (2deE SR LR A4 FhofTik
HAVSI, ®RARRE— AT, KB, BUfE B2 kM F, WA, AHEERET H-M,
AR GHE T EARE LRtk 0L, R EHE R T AW P S .

BT B REAFR, FAR TR IAREIR, FHITREARGH TN S, BHRE LR —
AR EERLERMEHRIAMLE, AAREHKF L, RAEGRE BT 2@ &%, HL8ENmE
H, ALAEMEE; AEIFLOLEREGAHRNGRT@TRE, BATEHHEF %, i
FEHRE N o RAWITARIGEFE B, R, AMERRF&k, HoitBhd, #Rsy,
BXFEMBET M, AN, XFLOAEMRGER, FE, SE, HFERE, RARKK
EJ

AT EG A BAFIF R, ERFAEA—RINAFTIEMAEA, IMEA B PayRaE0, tde AP
0 HERENRETAROERT , BAAPH U, BREXEEEF B, HITFRIZINSES
AFRFETNRS, LA S, MR RAFFR, FAEAZZLEHLEZAN, BFELEF
W, BphefTadEFon. KE&E. @#. 25,

% F By

£

F—H: (LX)
“RIIF—ANAAGREEF Y. 7 KRRAED? B—BEARRAGLE, HAKRAIT AR ERLA
B E

ARG AP PRTREMAE ., KRERAEFIZANGF LR SHITT AN O KK RKARR
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FEEM, LERARIRS ; BB A S AEIE Sk, BlheiEiE, FREIE. 3 A%, RIEAH
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S —H MW, AEFE, A F RSB,
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o, (e X)
CERBAANTEEETAR. " FAED? B—RAEARRIGILE, LAKRIFTLARAERER
Bl & XAk

FAE CFRBATAANTRT AR BARALEUELE. #5XARRAE “FRIAATE4
BTAR”, WAVAARIRE A AR S EGER, tbde, FRIRT A LS4 R EEL, #
b4 F AP ERE, R, AR FATARBT I T XRBET AR, o KRR AR,
TEETRE ARG, R FRIRESERE, MAE “FRIRRFFAETAR %4, A
Gk CRTART TR T GRS R, Ak AR RAAAERE,

R RIIRAPIL &, OB R ) 8 LF AR AR 9 L FRBIE . DPARERILIBIBIEF 7 X, KRwigL
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ATFILE:
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o BHEILMFFELAM LY

i)
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IR FEFFRARITIE, RAE -2 I X T2 FEIR, ARG ST L AR R,
RIOBIFO L FRG IR TERMEEAE FEFEE, ABRBFHRAAN T @ RITER R, Fik2
Ry LRIAB ERFrh. AWE AL KRB TEFE — kAL A 5 2 3UBUF £ L 5P A
AR SR G Ml BT,
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SARALE — BT E MR A, AR @A

BvoE: (Fi L)
FEFRA “RABRLWERE” HEAFRMLE, FARET—FME—BLF. LFLHAE
FRTFILE:

o FUHEMNTBRLAWLERIA

o  LIZFMYKL Y AsIE

o dmfTiEEHVFHBELER

FHAREAEAEEMRERIRT HIE AN L, Kk SRARTANE L, ks Y RE
YIRS REAEREFOA L, ARASRBO RS ARIGH, R IEIF LI
B Wl CRBRAT RN X —FRT R WA KT B AN S TR AR
RABRAEQE, HEGET “LBEL" @ REMER LB,
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F=FH

FEA: (F5L)
A—ANRERIHRHGABE—Thad.

HFRANFEE TS, B0F —SEEHI, KSREANRA T, A, XBE 7 @R A
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BRI Z AR B E SHAERERERERT L, Amlh® 7B OME S, ik
BAREZAT, RTRSEEME L RNEL, HERMAL L. HZRELBE 2 E AP S,
EEFELERREMALL, MAGAREEEYRELERART. FOFABAEERT — Bt
RE, W TRG—RIDWERH, Sl EEA WY b RE—F, LA H T 5 X052
f. FREARRE THE, SR5T ACOMMERNASL, SATREE 2L,
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ERF RS PIRETREG—ANLE . XK ZRFEMEY ZERPLE—NF T 7 LHEHKF,
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FIRST LANGUAGE CHINESE

Paper 0509/23
Writing

Key messages

To score well in either section, candidates need to:

have an accurate understanding of the question in order to produce a focused and relevant response;
demonstrate original thinking;

demonstrate that they can use a wide range of sophisticated structures and expressions appropriately;
express what is thought, felt or imagined clearly and effectively;

avoid clichés and articulate genuine personal experience, when appropriate;

make accurate and effective use of paragraphs, grammatical structures and punctuation.

Candidates should also strive to achieve the following in each essay genre:

e in an argumentative piece, candidates need to present a clearly stated view with supporting ideas and
evidence in the form of facts or examples. These should be structured in a logical and progressive
manner with sufficient maturity and complexity;

e in adiscursive piece candidates need to present a balanced view with opinions from more than one
perspective. The arguments should be developed with supporting evidence from all sides and structured
in a logical and progressive manner with sufficient maturity and complexity;

e in a descriptive piece candidates need to describe a vivid scene in an effective manner and with
sufficient detail;

e in a narrative piece candidates need to tell a story (real or imagined) which includes complexity, tension
and climax.

General comments

The majority of candidates performed well in this year's examination. Many candidates were able to present
a complex argument or a balanced view on their chosen question in Section 1. They also coped well with
the narrative or descriptive essays displaying effective images/scenes or a complete story in Section 2.
Many candidates demonstrated an assured use of language throughout, with different levels of fluency and
sophistication. Nearly all candidates were able to produce a complete essay between 400 and 600
characters within the allotted time. A full range of performances were seen across all four types of writing.

Style and Accuracy

Style: Many candidates were able to produce a sophisticated piece of writing, with an excellent range of
expressions, complex sentence structures and very good organisation of ideas. They were able to write
fluently, using a good range of structures and expressions. Weaker answers were characterised by repetitive
language and using colloquial expressions excessively. Such answers needed to include greater variety in
vocabulary and expressions appropriate for formal writing. Candidates could improve by being more careful
and precise in their use of expressions to ensure that they are used in an appropriate manner.

Accuracy: Many candidates demonstrated a high level of linguistic competence and a good grasp of
Chinese grammar. Their use of sentence structures was assured, as was their use of expressions
appropriate in tone and register. The stronger candidates demonstrated consistently effective and
sophisticated language, using ambitious vocabulary, idioms, poems and texts from Chinese classics as well
as well-structured complex sentences showing their viewpoints clearly. However, it was quite common for
many candidates to incorrectly mix together elements of several different sentence structures, especially for
long complex sentences. Furthermore, some candidates’ use of Chinese sentence structures showed
interference from English grammar, for example, using #= (and) to link independent clauses in Chinese.
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Many candidates were able to showcase a wide range of vocabulary using a variety of characters, although
some needed to ensure that they wrote the correct characters to express the intended meaning. Such errors
could be reduced with more careful checking of work and a better understanding of characters that share the
same pronunciation but have different meanings (homophones/homonyms). Candidates are reminded that
whilst both simplified and traditional characters are acceptable in this paper, it is good practice to be
consistent and try to avoid mixing the two systems within the same piece of writing; they also should try to
avoid using Pinyin in their essays.

Most candidates demonstrated confident use of punctuation. However, in some cases, some candidates
used too many commas, with full stops only appearing at the end of each paragraph; a lack of punctuation
made the texts much more difficult to read.

In general, for most candidates, the use of characters, punctuation and vocabulary needs to be more
accurate, and it is vital for them to write clear and legible characters of a reasonable size to ensure the
examiner can read their scripts and fully credit them for what has been written. Candidates should try to
avoid use of basic and plain language expressions; instead, appropriate and carefully chosen vocabulary,
phrases and sentence structures would improve language quality and achieve a higher level in Style and
Accuracy.

Content and Structure

In Section 1, most candidates appeared to be aware of the difference between an argumentative structure
that focuses on one side of a given topic and a well-balanced, two-sided discursive structure. With the help
of the bullet points listed under discursive questions, candidates were able to structure their essays in a clear
and logical way, even for weaker candidates.

To achieve a better performance in discursive writing, candidates should look at a discussion critically,
offering both sides of the debate. Candidates need to read the question carefully, particularly the bullet
points listed for the question, and ensure they fully address all the points. It was also very important to
encourage candidates to prepare more convincing supporting facts from a wider range of materials for both
types of tasks.

Planning a brief outline within the allotted time would help candidates achieve a logical structure and avoid
writing irrelevant material. A writing plan was more essential for the argumentative and discursive writing
because it could keep the writing focussed on a clear agreeing or disagreeing perspective to the argument
for the former and presenting a balanced view from more than one perspective for the latter.

In this paper, the Section 2 seemed more difficult for some candidates, there seemed to be a tended to
confuse the two types of writing. For example, some candidates chose Question 8 that asked them to tell a
story that annoyed them. Many of them ended up writing a piece describing how annoyed they felt by an
incident instead of telling a story about what happened with a beginning and an ending as well as a climax.
Conversely, some candidates chose to write a descriptive essay about a newly opened shopping centre but
ended up telling what happened while they paid a visit to the centre.

This could be improved by focusing on the type of essay chosen and practising the writing skills relevant to
the title. One of the main points of good descriptive writing was to focus on description instead of storytelling.
A strong response always presented relevant well-defined, well-developed images and ensured a secure
and coherent structure. The writings included lots of carefully chosen sensory details and used various
descriptive devices to ensure the images and pictures were vivid and realistic to readers. With the help of
various narrative devices, such as flashbacks, time lapses, etc, the successful narrative essays presented a
complex and sophisticated structure and a well-managed climax; the well-balanced stories were consistently
engaging and readable, and lots of detailed and appropriate descriptions were naturally involved to serve the
narrative purpose.
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To achieve a better performance in Section 2 tasks, it was very important to scrutinise carefully the key
words in the questions, such as ‘45 & 2 9 & = A=17 89 & " in Question 6 and ‘LLA/R-OVFII S’ in Question
8, which could help keep the writing relevant to the main point of the question. Teachers should train
candidates’ plot development skills, particularly on how to manage climax and build up tension. The
candidates should have an idea of a storyline before starting writing, which contains the necessary elements
of a short story, such as exposition, rising tension, climax, resolution, etc.

Comments on specific questions

Session 1 - Argumentative and Discursive

Question 1: (Argumentative)
eI AF AR KAEF Y. AR ED? E—REARRAGLE, HABRAMT AR ERXTR XN A

This was one of the most popular questions in Section 1. Most candidates agreed with the argument that
setbacks positively influence people’s self-development and growth; only a small percentage of candidates
held a different view. The strong candidates could use highly logical and persuasive arguments to fulfil the
writing task with a high degree of focus and awareness of the audience. They could provide various focused
evidence and explanations, such as reasoning, evidence, citation, etc., to support that setbacks can teach
people to learn from their mistakes, to take wise actions to avoid making similar mistakes, and to value the
benefits of setbacks strengthening will and adopting the experience for future references. There were some
excellent responses where opposing viewpoints are described and refuted to convince that the argument
being presented is correct.

Weaker candidates confused the concepts of s K (growth) versus m& 7 (success) and #:37 (setback) versus
% W& (failure), therefore weakened link to the question somewhat. They tended to list a selection of
examples/personal experience but lacked more in-depth arguments. Some candidates needed to keep
consistency in their arguments.

Question 2: (Argumentative)
FRIRAATFARTAX HRRAED? E—REABRAGLE, BLARANF AR ERF RE FXAH k.

The candidates’ perspectives on whether wearing school uniform affects self-expression were diverse. Many
candidates disagreed with the view that ‘wearing a school uniform is not conducive to self-expression.” They
argued that school uniform represents candidates at a school; it is unique and has various functions.
Stronger responses defended that school uniform prevents candidates competing on appearance, and gives
candidates a sense of belonging, etc. They also mentioned candidates can demonstrate their individual
qualities via other ways, such as extra-curricular hobbies, talent shows or academic performance, rather than
simply relying on clothing. The candidates who agree that school uniforms restrict self-expression argued
about the drawbacks of school uniforms, such as lack of originality and/or personalisation, etc. With
persuasive evidence and reasoning and personal experience, successful responses commonly organized in
a clear and logical way, and formed a good argumentative structure, for example, via clearly exhibiting their
agreeing or disagreeing viewpoints in the first paragraph to portray the following arguments in a clear
direction. However, some candidates drifted the focus to the benefits of wearing uniform, or the pros and
cons of wearing school uniforms, making the writing less relevant to this specific title.

Question 3: (Discursive)
LI Bk B RS AP BR S S HIRAL T — B FE, AR IR NEE, LFLMEIEUTILAE:
o  RBUFEEBAMGF HF

o RUEBAL LA R
o  RUFEAT L HILFELA M

2
S

S

v
v

\

SJ.

A
A5

B
RSN

This was the more popular one of the discursive questions. Most candidates talked about roadside stalls
neutrally and mentioned both the pros (such as, convenient for locals, cheap price, adding to local culture to
attract tourists, increasing employment opportunities) and cons (such as, no license of the stalls, disposal of
rubbish on streets to cause health and hygiene issues, causing traffic jams) of roadside stalls. The
successful responses normally presented the links between the stalls with community, culture and identity.
Concerning the impacts on locals after banning roadside stalls, the stronger candidates argued the positive
and negative effects in terms of residents’ health and convenience of living, and broadly discussed the
positive effects on the local environment. Some candidates included conclusions of the pros and cons of
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governments’ decision itself and suggestions of how the authorities could balance the pros and cons of
roadside stalls. Less successful essays only discussed one side of the issue without mentioning the other
side of the discussion. Some weaker candidates also needed to pay more attention to the appropriate
register as the question required a response befitting that of a newspaper article.

Question 4: (Discursive)

ey AR BN TN AT EEIRE. FRAAEX—FTME—BLFE. LEFLMOFEUTILE:
o AUEMNTBRALNEREE

o LAY REYAsTS

o  dnfTAeiRE )V F A B RS FIR

Some candidates showed interest in this question due to its closeness to their daily experiences. Most
candidates talked about the prevailing cavalier attitude of young people toward traffic safety. The stronger
candidates mentioned the strengths and weaknesses of the local transportation. Some of them extensively
talked about the development of the city’s transportation system and drifted the focus away from the
importance of traffic safety, which resulted in some ideas not being linked to the title. More able candidates
talked about specific strategies to enhance traffic safety awareness among young people in terms of school,
community, government and themselves based on the pros and cons of local traffic mentioned above, which
made every stage of the writing more coherent and all paragraphs linked in a logical way.

In order to score high in this question candidates needed to provide relevant facts or examples to support
their discussions. Candidates should also be aware of the style of discursive writing and avoid narrating their
traffic experiences and sacrificing in-depth discussion.

Session 2 — Descriptive and Narrative

Question 5: (Descriptive)
A —ARERLIRGARE —THhat.

This question was a less popular choice in Section 2, but still yielded plenty of interesting and highly
readable essays. Most candidates presented well-defined self-images in terms of their appearance,
personality, hobbies, etc. More able candidates further described their behaviour, merits or shortcomings in
an engaging way or added a touch of humour into their writing, which strongly attracted the readers and built
up a comprehensive insight of themselves.

Strong responses always had a vivid sense of atmosphere, great detail, and a clear writing structure, and
they used a wide selection of descriptive devices, such as the creation of a short time span, the creation of
tension, to portray images.

Weaker candidates described themselves in a very straightforward and plain manner, using simple
sentences such as ‘& A — W Kk Ffe g &R R ER AR, LERILE R In this sense, excessively
simple descriptions and a lack of detail resulted in the essays being less engaging and more difficult to
inspire the reader’s interest. Some candidates delivered this task as a narrative writing instead of a
descriptive one, for example by narrating one or two life stories.

Question 6: (Descriptive)
EANZMX, AL SEHST. HE HEERE LR T ARG EL.

Most candidates showed enough descriptive skills to describe the displays in the windows of a new shopping
centre and expressed their feelings in that moment. The stronger candidates described the items in the
windows with various sensory details in terms of colour, design, patterns, sound and smell, etc., and created
vivid images of the windows. Their personal feelings then naturally landed on various matters, such as,
appreciating the design, surprised by the price, bringing back a past memory, or demonstrating their
knowledge of fashion. Some candidates focused on one window, providing a full description of the products
inside and how they appealed to him/her, which was also engaging for the reader. However, some
candidates only described the window displays OR their feelings about shopping in a shopping centre when
both should have been included.

Weaker candidates need to focus on describing the window displays. They gave a long prelude on weather,
when, why and how they went to the shopping centre before getting to the point; some mainly described the
scenes and settings of the shopping centre itself instead of the window displays. This type of writing left very
limited space to develop the content requested by the question, making the writing lack direction and intent.
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Some candidates wrote it as a narrative essay, mainly narrating their shopping experiences or how spending
a Sunday in a shopping centre, which moved away from the descriptive requirements to answer this
question.

Question 7: (Narrative)
AR ARBAGERT T FHANHE- AR, B—ANHE.

This was one of the most popular questions in Section 2. With ‘& & & R#afz &+ 7 F75 TH Z--- as the
beginning, most candidates managed to set up a balanced storyline and told a complete story about winning
the $10 million lottery. Using appropriate narrative devices, such as flashback, time lapses, etc., successful
pieces told the stories with imaginative and convincing settings and well-managed climaxes, including the
events before and after winning the lottery, e.g. winning the lottery turned out to be a dream; after
experiencing several events with the lottery, he/she eventually decided to donate the money to someone in
greater need. Some candidates also expressed their philosophical outlook on life via the story, regarding the
fortune as a disaster that distanced them from friendship and love, which naturally added another layer of the
content and made the text more meaningful.

Weaker responses simply described how they felt after winning the lottery and/or their plans to spend the
money. These essays tended to provide simple narratives which consisted of straightforward happenings
and disengaging events due to a lack of narrative devices, no portraying character and setting, and/or failing
to lead up to a climax.

Question 8: (Narrative)
ABUR — ARSI 69 F .

This question attracted the most responses in Section 2. Successful pieces always had an effective
structure which candidates managed to adhere to and thus presented engaging and fascinating storylines
about an annoying incident that happened to them, e.g. exam failures, Covid pandemic and lockdown, and
relationship between friends and family members. The stronger pieces were aware of applying narrative
devices to build up a well-managed climax and using a well-designed narrative device to create convincing
characters and settings.

Weaker responses tended to tell plain and disengaging stories in a straightforward manner. Additionally, they
misdirected the responses by narrating an annoying person, or describing personal feelings about an
annoying incident, which made the writing lack setting and climax somewhat. Meanwhile, some candidates
replaced the annoyance with a different focus, such as sadness, disappointment, or anger; some even told a
story irrelevant to annoyance at all, all of which moved away from the question and made the content less or
not relevant.
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